
















































































2D Plot of Row and Column Coordinates; Dim: 1x 2
Input Table (Rows x Columns): 4 x 4
Standardization: Row and column profiles
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Finally, the correspondence analysis biplot for Question 10 (Figure 22) depicts
the same result: a downward shift in the scale, or a shift towards attitudinal
positivity. This is most evident in how post-unit response categories '2' and "3’
are, respectively, close to pre-unit response categories '3'and '4".

This question was the only one to address the research problem posing
whether the participants would see educators as artists, and it shows a
significant move from a slightly positive attitude to a very positive one. This is
indeed evidence that these participants' attitudes changed after the module,
more generally considering educators as artists after attending the unit.

4, DISCUSSION

The data analysis has revealed that there were significant positive attitude
changes in respect of several of the questions. These questions included:

Question 1: 1think | will leam/have leamed somaething new in this unit
Question 5: | think this unit will be/has been boring.

Question 6: | am an effective curriculum manager.

Question 9: | know enough about curriculum management.

Question 10: | am an educational artist.

In all of these questions, barring Question 9, the attitudes were positive to
begin with and became more positive. In Question @ the attitudes shifted from
generally negative to generally positive. In other words, after the unit,
respondents generally felt that they had learned more than they had initially
expacted to, they had found the unit less boring than expacted, they felt that
they were more effective curriculum managers than they had been before
attending the unit, they felt more confident that they knew enough about
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curriculum management, and they felt more confident that they were
educational artists. In all of the remaining questions, attitudes seem 1o stay
ralatively positive. It would thus sesm fair to assume that the workshop was an
educational experience to most of the school managers, if one accepls
Beardsley's definition (1970:4) of the phenomenon: “But when a
developmental experience contains a cognitive component -when the person
acquires not only a particular powsr, but an awareness to having that power
and some understanding of its worth and of its relationship to other powers -
then this experience is an educational experience.” We could thus conclude
that the aesthetic approach followed during the workshop had surprisingly
positive outcomes for many of the school management members. Naturally
not all of them were equally impressed, butitis only to be expected eversince
the days of Plato that people will disagree on the infrinsic value of the arts.

From the statistical changes evident in the results, one might also with
considerable certainty conclude that the participants have learned about
curriculum management from their study of works of art. It further sesms
reasonable to conclude that the participants, in line with the modsl of leaming
developed by Lachapelle, Murray and Neim (2003), have constructed new
knowledge by cognitively comparing their own mediating knowledge and the
objectified knowledge presented in The paperchase.

Anather positive result stemming from the analysis is that there seemsto be a
sfronger group consensus around positive attitudes after the unit for
guestions 1,5,8and 10:

< Question 1: | think | will leam/have leamed something new in this unit.

C Question 5: | think this unit will be/has been boring.

. Question 8: | have a positive attitude towards curriculum
management.

C Question 10: | am an educational artist.

These statistically significant positive attitudinal changes in group consensus
provide both encouragement and some kind of a quantitative operational
basis for the advocates of the application of an aesthetic approach to teacher
training. As Richmond (2009:104) puts it: “It is within the contextual complexity
of arlistic understanding, richly empowering of the self, brought to bear on the
realities and qualities of life in visual and expressive, aesthstic form, that art's
distinctive educational value is to be found.”

It should be noted, howavaer, that not all the results are as positive as we would
have wanted them to be. Although statistically insignificant, the mean
responses for Question 3 and Question 4 were all positive on the Likert Scale,
which implies a negative attitude shift.

. Question 3: | think this unit will enhance/has enhanced my
understanding of curriculum management.
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