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ABSTRACT

The aim of the study was to determine the need for capacity building among student affairs
practitioners with regards to student governance. As cited in the literature review chapter,
minimal progress has been made in South Africa towards capacitating student affairs
practitioners and this reality has led to the conception of this study. Pertinent questions were
formulated and expressed for the qualitative section of the study. For the quantitative section
of the study hypotheses were formulated to determine the relationship(s) between and
amongst the independent variables of the study: which are male and female student affairs
practitioners, senior and junior student affairs practitioners, and professionally trained and
non-professionally trained practitioners. Finally, the researcher examined the views of

student affairs practitioners regarding the professionalization of student affairs practice.

In the light of the foregoing assertions the researcher sought to solicit views of the different
student affairs practitioners on the need to professionalize student affairs practice, with
special reference to student governance. The qualitative design allowed the researcher a more
interactive experience with the interviewees and thereby facilitated more in-depth and
meaningful responses in pursuit of the goals of the study. The phenomenological method

was identified as the most suitable research method for this study.

The quantitative research design allowed the researcher to specify phenomena being studied
and to quantify the relationships between and within variables of the study namely: Gender
(Male versus Female student affairs practitioners), Experience (Senior versus Junior student
affairs practitioners), and Professional training (Professionally trained versus Non-

Professionally trained student affairs practitioners) as Independent Variables (IV) and Student

Xiv



Governance as a Dependent Variable (DV). The research method best suited for this

research design was found to be the descriptive method.

This study used Sequential Exploratory Triangulation, where interviews were conducted first
with a sample of convenience; and the adapted questionnaire was then administered to a
wider pool of 150 student affairs practitioners conveniently sampled from the membership

databases of both SAASSAP and NASDEV.

The approved questionnaire was further subjected to tests of statistical validity. In this
manner factor analyses was conducted by subjecting the forty two items of the questionnaire
to principal component analyses using varimax rotation of one (1) criterion to extract the
categories or components of the questionnaire. Twenty seven (27) items which had an
Eigenvalue of above .50 were extracted and dispersed into two factors namely Personal
Capability and Professional Competence. Fifteen items below the Eigenvalue of .50 were,
therefore, discarded from the final questionnaire which the researcher named Student Affairs
Professional Competency Scale (SAPCS). The SAPCS that was administered to the sample

of 150 participants; yielded a 74,6% response rate for analysis.

The results of the study supported current research that there is a need for capacity building
for student affairs practitioners responsible for student governance. However, the main
limitation of this study is that the findings and results are not applicable to the Further
Education and Training (FET) sector, who have since become part of higher education
administration, and consequently student affairs practitioners from this sector have recently
been accepted as members of NASDEV. Their exclusion from this study is mainly due to the

fact that the conception of this study preceded these recent developments in the sector. More

XV



inclusive research needs to be pursued in future and it is envisaged that future research in the
field of student affairs in South Africa should be more representative and therefore include

both qualitative and quantitative presentation.
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CHAPTER |

INTRODUCTION AND OVERVIEW OF THE STUDY

11 INTRODUCTION

The promulgation of the Higher Education Act 101 of 1997 and subsequent amendments set
the agenda for the transformation of public higher education in South Africa. In the context of
this study, the Act regulates the management and governance of higher education institutions
by seeking to establish a single coordinated higher education system which promotes co-
operative governance and provides for programme-based higher education (Higher Education

Act 101, 1997).

Student governance at universities is couched in the student affairs departments. However,
quality and effectiveness of service provision to facilitate for effective and efficient student
governance has been a bone of contention recently. Pandor (2004:3) asserts that “there is
often a lack of support to student leaders so that they are unable to manage their portfolios in
an efficient manner. Heads of departments cannot take a hands-off approach to matters of
student governance”. Central to the ubiquitous calls for a panacea to professionalize student
administrators, regarding matters of student governance; is the recurrent outcry by all and
sundry regarding the effete and decadent professional capacity of members of the Student

Affairs Departments.



The researcher is of the view that effective involvement and participation of student leaders
in institutional governance structures is largely contingent upon student affairs practitioners
who are au fait with student governance and higher education legislation as well as
international best practice in the field of student governance. Blimling (2001) states that to
be a student affairs practitioner, one must acquire the disposition, philosophy, and [formal]

and informal knowledge that unite student affairs to its fundamental purpose.

It is against this backdrop that the researcher sought to conduct this study to determine the
competencies of student affairs practitioners to facilitate and develop student leaders’
capacity in issues of university governance. The researcher surmises that any strengths and
weaknesses of the student affairs practitioners need to be determined so that intervention
programmes by way of capacity building of the student affairs practitioners could be

established.

1.2 STATEMENT OF THE PROBLEM

In pursuing the goal of enhancing student experience at higher education institutions, student
affairs practitioners have had to grapple with a number of impediments which require
professional skills. Such skills draw heavily on dispositions and orientations towards student
experience, which may either be novice or expert. Although Carpenter (2003) felt that the
work of student affairs is a complex field that deals with human behaviours and so must rely
on multifaceted theories, Burkard, Cole, Ott and Stoflet (2004) suggest that human relations,
administrative/ management, technological and research competencies — as well as personal

attributes- are crucial to the success of entry level professionals in student affairs.



While many professionals in student affairs are committed to continuing their professional
development after completing formal schooling, there is currently no mechanism in place to
ensure that professional development happens consistently among student affairs
practitioners responsible for student governance in higher education institutions in South
Africa. While there is general agreement that staying current is a professional necessity, the
field of student affairs has no organized approach to doing so (Janosik, Carpenter & Creamer,
2006). Miller and Sandeen (2003) noted that there appears to be a clarion call for a
professional entity, perhaps in a structured umbrella-type federation to speak for the
profession as a whole, otherwise student affairs as profession will continue to be viewed as an

immature profession.

The quintessence of the study was, therefore, to determine the competencies of student affairs
practitioners, to determine the strengths and weaknesses of the practice, and to design a
model that will assist in professionalizing student affairs practice in South African higher

education institutions.

1.3 THE AIM, RESEARCH QUESTIONS, OBJECTIVES AND HYPOTHESES OF

THE STUDY

The aim of the study was developed to answer research questions pertinent to the study. The
questions were formulated and expressed for the qualitative section of the study. For the
quantitative section of the study; hypotheses were formulated to determine the relationship(s)
between and amongst the independent variables of the study, which are Gender (male and
female), Experience (senior and junior), and Professional Training (professionally trained

and non-professionally trained).



1.3.1 The aim of the study

The primary aim of the study is to establish the need for capacity building among student
affairs practitioners responsible for student governance in higher education institutions in
South Africa. The objective for the attainment of this ideal is expressed in the following

research questions:

e What is the international and national state of affairs regarding student affairs practice
and capacity building of student affairs practitioners with special reference to student
governance?

e To what extent are South African student affairs practitioners professionally prepared
to effect sound student governance practice?

e How can student affairs professionals be better equipped to enhance student

governance at South African higher education institutions?

In the light of the foregoing research questions, the secondary aim of the study was to
develop a student governance model for higher education institutions in South Africa by

addressing the following objectives:

e Analysing international and national best practices in student affairs capacity-building

programmes.
e Analysing the current preparation programmes for student affairs practitioners.

e Evaluating current student governance models in higher education institutions of

South Africa.



Developing a capacity building programme or model in line with the required

competencies of student affairs practitioners.

1.3.2 The hypotheses of the study

The null hypotheses of the study which will be tested are the following:

1)

)

3)

(4)

()

(6)

(7)

There is no significant difference between male and female student affairs
practitioners with regards to professional competencies pertaining to student
governance.

There is no significant difference between senior and junior student affairs
practitioners with regards to professional competencies pertaining to student
governance.

There is no significant difference between professionally trained and non-
professionally trained practitioners with regards to professional competencies
pertaining to student governance.

There is no significant interaction between gender and experience with regards to
professional competencies pertaining to student governance.

There is no significant interaction between gender and professional training with
regards to professional competencies pertaining to student governance

There is no significant interaction between experienced and professional training
with regards to professional competencies pertaining to student governance

There is no significant interaction amongst gender, experience, and professional
training with regards to professional competencies pertaining to student

governance.



14 PRELIMINARY LITERATURE REVIEW

Student affairs practitioners are primarily assessed against the backdrop of their effectiveness
in enhancing student experience at higher education institutions. Bodibe (1998) asserts that
student affairs practitioners worldwide are always caught in a spiral of change, and adapt by
negotiating successful pacts with adversity. They also survive by developing skills to manage

paradoxical environments.

Furthermore, because student affairs professionals practice in a variety of institutions and
perform increasingly complex functions, the field of student affairs may have to accept that
there is neither a single way to prepare professionals, nor a definitive set of professional
education standards (Cuyjet, Longwill-Grice & Molina (2009). Herdlein (2004) further
argues that it is unclear whether graduate programmes in student affairs have been
satisfactory in preparing student affairs administrators in the rapidly changing environment of

higher education in the United States of America.

Currently in South Africa there is no articulated philosophical framework or explicit theory
that informs practice in the field of student affairs. Unlike in the USA where the field of
student affairs is a formal academic discipline to be studied for a qualification by those
choosing students affairs practice as a career, in South Africa the field of student affairs has
yet to evolve to the level of being a formal academic qualification. This assertion excludes
those professional departments under student services such as counselling, nursing and social

work, which are well developed professions in their own right (Mandew, 2003: 21).



Theoretically, Kuh (1990) identifies four conventional models of governance. They are: the

rational model, the bureaucratic model, the collegial model and the political model. The

models illuminate prevailing practices and systems in higher education institutions, with

special reference to student governance. What follows is a brief description of these

conventional models:

(1)

()

(3)

The Rational Model: The key values that underpin this model are logic and order.
According to Kuh (1990:215) what is ‘fatal in the rational model is the assumption
that managers can and should anticipate, account for, or control all the possible
contingencies that may come to bear on a decision, an expectation that cannot be met

by any individual or organization’.

The Bureaucratic Model: A typical bureaucracy has seven key tenets, namely,
hierarchical authority, limits on authority, division of labour, technical proficiency,
standard operating procedures, rules for work and differential rewards (Hage, 1980).
According to Kuh (1996) one major disadvantage of the bureaucratic model is
resistance to change and the inappropriateness of the manner in which productivity is

measured for higher education institutions.

The Collegial Model: Austin and Gamson (1983) state that the collegial view is
based on two enduring values of the academy: professional autonomy and a normative
compliance system. Mandew (2003) states that the collegial model is the basis of co-
operative governance; and it is the preferred choice for the South African higher
education system. The collegial model assumes that participatory governance is the

most suitable approach in pursuing institutional goals (Chaffee in Kuh, 1990). The



collegial model has been found to be attractive due to its consistency with institutional

values, such as informed debate and governance by peers.

4) The Political Model: According to Kuh (1996) the political model acknowledges the
uneven distribution of power within an institution of higher education which
challenges the “myth of organizational rationality. Mandew (2003) further states that
this model acknowledges that higher education institutions are essentially political
animals because of the various interests constantly vying for power and control.
However, the downside of this model is that because of its recognition of the
centrality of conflict and competition, it militates against long-standing practices of

collegial decision-making and processes of governance.

What follows is a diagrammatic representation of the above-mentioned models to depict the

advantages and limitations of each:



Table 1.1: Advantages and Limitations of Conventional Models

Model

Advantages

Limitations

Rational-Bureaucratic

++ Appeals to reason and logic

+ Clearly defined roles, functions,
responsibilities, scope of
authority, and relationships

+ Performance is standardised

¢ Emphasises productivity

Incompatible with certain
values of the academy (such
as autonomy, multiple areas
of expertise, decisions by
peers).

Expectations of goal
consensus and control are
often not met

Oversimplifies complex
Problems

Resistant to change

Collegial ++ Consistent with traditions of the | Inefficient (labour-intensive
academy and time-consuming)
+¢ Responsive to persuasive Insensitive to power
argument of colleagues differentials, resource
availability, and policy
++ Based on democratic principles | implementation issues
« Ensures representation
Political % Acknowledges importance of with  certain

power and conflict resolution

¢ Emphasizes policy making as a
process for issue management

+«» Encourages collaboration
among disparate stakeholder
groups

Incongruent
values of the academy (such
as openness, fairness,
self-governance)

Reinforces the status quo
Exchanges achievement and

merit for influence in
decision-making

The conventional models have interesting implications for student affairs practitioners,

especially those who are in leadership and management positions. The tendency for student

services managers on the basis of the above models is to ‘believe they are responsible for

9




articulating what must be done and when, how, and by whom it must be done and are
expected to measure, evaluate, and reward efficiency and effectiveness’ (Kuh, 1990:220).
The reality is that lower-level staff members in the division are more au fait with the situation
regarding how matters of student governance should be approached. The challenge for South
African institutions of higher learning is to devise means through which junior staff members
can be empowered by instituting a formal academic knowledge-base to professionalise the

student affairs practice.

According to Mandew (2003), the role of student services personnel is primarily that of
coordinators of student development and learning with emancipatory aims. It should be noted
here, however, that the influence of institutional types and contexts on what is under the
purview of student affairs is strong (Dungy, 2003). Reason and Brodo (2011) further assert
that recent work within the profession to identify essential competencies for all student affairs
professionals, however, begins to provide some coherence to the skills necessary to be

student affairs professionals.

Although the functions of student service personnel will vary depending on areas of
specialization and key focus; Hurst and Morril (in Sharp & Grace, 1996) present the

following roles of student services personnel:

1) ...to study and understand the student, the environment, and the outcomes of their
interaction in order to identify potential mismatches and needed intentions;

2 ...to facilitate student resource development by providing students with skills,
attitudes, and other resources they need to take advantage of and profit from the

learning environment, and;

10



3) ...to promote environmental resource development by restructuring interventions
designed to create the optimal enrichment within which human development may

occur.

In the context of the problem statement of this study, the researcher asserts that the overall
role of the student affairs practitioners is to ensure effective student participation and
involvement in the governance of universities. Hence, conversely put, this study was
prompted by the need to determine whether the student affairs practitioners were
appropriately or inappropriately capacitated with competencies that would ascertain students’
ability to participate and be involved in cooperative governance with the university

administration.

1.5 METHODOLOGY

This section of the study explains the research design, the research methods, data collection

techniques and analysis, and the population and sample.

1.5.1 Research design

This study used triangulation (often referred to as mixed method research design) with the
purpose of applying and combining both qualitative and quantitative research designs.
Fraenkel and Wallen (2010) contend that by using both the qualitative and quantitative
research designs in the same study, the researcher can overcome the weakness or intrinsic

bias and the problems that come from using either the qualitative or quantitative designs in a

11



study. Hence, Leedy and Ormrod (2010) state that triangulation is a powerful tool used by

researchers to increase the credibility and validity of the results in a study.

Altrichter, Feldman, Posch, and Somekh (2008) have identified, inter-alia, three basic types of
triangulation. These are the concurrent triangulation, sequential explanatory triangulation,
and the sequential exploratory triangulation. For this study, the researcher used sequential
exploratory triangulation. McMillan and Schumacher (2010) state that in sequential
exploratory triangulation, the researcher administers the interviews (qualitative) first, then
followed by the questionnaire (quantitative) as a follow-up to refine the qualitative views and

opinions of the interviewees.

1.5.2 Research method

1521 Research Paradigm

The research design employed in this study is sequential exploratory design. For the
qualitative arm of the design, data collection commenced with the interviews and for the
quantitative arm, questionnaires were administered. An Interpretive paradigm was pursued to
solicit and analyse the responses of the participants. Mertens (2005:12) describes interpretive
paradigm as an approach that “upon the participants' views of the situation being studied."
The researcher recons that the interpretive paradigm will enable him to reconcile the

strengths and/or weaknesses of the quantitative arm of the triangulation design.

12



1522 Phenomenological Method

For the qualitative section of the study, the researcher employed the phenomenological
method using interviews as data collection instruments. According to McMillan and
Schumacher (2010) the aim of phenomenological method is to transform lived experience
into a description of its “essence” allowing for reflection and analysis. As explained by
Leedy and Ormrod (2010), the phenomenological method attempts to understand people’s
perceptions, perspectives, and understanding of a particular situation. Thus the researcher
used this method in order to understand the perceptions of student affairs practitioners

regarding the need for capacity building.

1523 Descriptive Method

For the quantitative design, a descriptive method was employed using questionnaires as data
collection instruments. The descriptive research is done to depict people, situations, events,
and conditions as they currently exist. It is primarily concerned with finding out ‘what is’ for
the purpose of describing current conditions, the investigation of relationships, and the study

of cause-effect phenomena (Gay & Airasian 2009).

1.5.3 Data collection and data analyses

For the phenomenological method, the researcher used semi-structured interviews. A pilot
testing of the study was undertaken at the resident university of the researcher to capture the
views and opinions of the various categories of student affairs practitioners regarding the

study. The interviewees’ responses were captured through tape-recording and note taking.
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The results were transcribed and some questions were later restructured or omitted. Six

interview questions were included in the final interview schedule.

A questionnaire was used to collect data for the quantitative design of the study (more about
the questionnaire instrument in chapter three). A three-way analysis of variance (three-way
ANOVA) was employed to determine an understanding of the relationship amongst the
various categories of student affairs practitioners as independent variables. The independent
variables were gender (male versus female, experience (senior versus junior), and
professional training (professionally trained versus non-professionally trained practitioners).
Their relationships and interactions were determined from the theoretical framework of
student governance as a dependent variable. It was expected that when using the three-way
ANOVA, the researcher would either accept or fail to accept the stipulated null hypotheses.
The Statistical Package for the Social Sciences (SPSS) software package was used to

generate statistical analysis from responses provided using a 4-point Likert scale.

1.5.4 Population and sample

The population of the study comprised all student affairs practitioners at all universities in
South Africa clustered as academic universities, comprehensive universities, and universities
of technology. Convenience and non-probability sampling was used to select the participating
universities in the study. Creswell (2012) states that, in convenience sampling the researcher
selects participants because they are willing and available to be studied. While the researcher
cannot say with confidence that the individuals are representative of the population, the
sample can provide useful information for answering questions and hypotheses (Creswell,

2012).

14



A final sample of the study was obtained though systematic sampling from two (2)
Universities in each cluster. Leedy and Ormrod (2010) describe systematic sampling as
selecting individuals according to a pre-determined sequence. According to Gay and
Airasian (2009), in systematic sampling, every “Kth” individual is selected from a list. The
“Kth” number varied in accordance with the staff compliment of student practitioners at the
sampled universities. A final sample of three hundred (300) was envisaged initially. All in all

a hundred and fifty (150) participants were selected.

1.6  SIGNIFICANCE OF THE STUDY

Historically, student affairs work has always been that of taking the responsibility for the
social, physical, moral and spiritual well-being of students. However, helping students has
not always been the sole responsibility of student services professionals. With the advent of
universities and colleges, university presidents and members of faculty were directly involved
in the daily lives of students. Student affairs divisions were originally founded to support the

academic mission of higher education institutions (Komives & Woodard, 1996).

The need for capacity building among student affairs practitioners is largely informed by the
fact that practitioners appointed are largely drawn from academic staff members, who have
not been professionally prepared to deal with the rigors of the practice. It is against this
background that the study sought to engage the notion of professionalization of student
affairs practice regarding governance. In this manner, student practitioners would be able to

engage meaningfully with changes within the higher education sector.

15



As indicated earlier, the current legislation on higher education has had far-reaching
implications for the transformation agenda of higher education in South Africa. Equally
important, the researcher also observed that the subsequent implementation of the National
Plan on Higher Education (NPHE) has also had an impact on student governance of multi-
campus higher education institutions established through mergers and incorporations. In the
light of the foregoing this study sought to develop a model of student governance within the
new higher education landscape and also highlight the changing role of the student affairs
practitioner by suggesting a relevant capacity building/preparation program to develop the
necessary skills and competencies; and thereby contribute to the body of knowledge on the

broader student affairs practice.

1.7 LIMITATIONS AND DELIMITATIONS

The main limitation of the study was that the findings could not be generalised to all higher
education institutions due to the differentiated higher education landscape, especially
regarding size and shape of higher education institutions. Consequently, the results could not

be inferred to FET Colleges and secondary and primary schools.

1.8 ETHICAL CONSIDERATIONS

The study was undertaken with a clear understanding of ethical considerations in terms of

maintaining a high level of confidentiality regarding participants and information supplied.

The study was mainly undertaken to contribute to the body of knowledge regarding capacity

building in student affairs by also adhering to the provisions of a research protocol.
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1.9

DEFINITION OF TERMS

1)

)

Capacity Building

“Capacity building is a broad over-inclusive concept, amenable to many
interpretations and utilizations. Capacity building has been commonly
understood as a basic human resource issue; a matter of building institutional
person-power to the point where there is an adequate skills base to fulfil the
tasks of an organization (CHET Report: 2002). Linnell (2003) defines capacity
building as activities which strengthen the knowledge, abilities, skills and
behaviour of individuals and improve institutional structures and processes
such that the organization can efficiently meet its mission and goals in a

sustainable way.

Student Affairs

For the purpose of this study, the concepts ‘student affairs’ and ‘student
services’ will be used interchangeably to denote both the practice and support
offered to students at higher education institutions. Mandew (2003) defines the
term student affairs as designating a specific integrated group of departments
and units providing support and welfare services and programmes for students

at higher education institutions.

Helfgot (2005) defines student affairs as a discipline practiced by all of those
who work in the general field and its numerous specialities. It has a body of

knowledge, a professional literature, a long established professional
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(3)

philosophy, a theoretical base (student development theory), and a set of
commonly recognised jobs and functions. According to Helfgot (2005) student
services refers to those programmes, services, and activities provided or made
available to students by the division of student affairs, such as, outreach and
recruitment, financial aid, admissions and records, academic advising, health

and wellness, academic support, etcetera.

Student Governance

The concept student governance is used to denote an enabling environment for
students to participate in the decision-making process through co-operative
governance. Within this framework, the researcher uses the definition of co-
operative to denote, inter-alia, the university governing process that
recognises students participation and involvement in the decision-making

processes of the university.

Mandew (2003) describes co-operative governance as a model intended to
redefine and reconstitute the nature and processes of the relationship between
the government, higher education institutions and their internal stakeholders,
and related agencies. The Student Governance Review (SGR) Report for
University of Cape Town (2000) defines student governance as consisting of
structures and processes implemented to facilitate student participation in

national higher education policy development.
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1.10 SUMMARY

The purpose of this introductory chapter was to provide an overview of the study. This
included the brief discussion of student affairs practice and the need to professionalise the
practice at South African higher education institutions. The problem statement was stated, the
aim of the study was rendered, the hypotheses were expressly formulated and stated, a review

of the theoretical rationale was offered, and the methodological procedures were described.

1.11 LAYOUT OF CHAPTERS

Chapter | also contains the definition of relevant terms for the study, a discussion of the

significance of the study and limitations and delimitations of the study.

Chapter 11 presents a review of literature relevant to student affairs practice.
Chapter 111 describes the methods and procedures for data collection employed in the
study.

Chapter IV presents the results of qualitative and quantitative data analyses.
Chapter V presents a discussion of the results, their implication and recommendations

for further research.
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CHAPTER II

LITERATURE REVIEW

2.1 INTRODUCTION

The main purpose of this chapter is to discuss the evolution of student affairs practice within
the historical development and advent of universities, in order to develop a more profound
understanding of the current role of a student affairs practitioner in higher education. The
specific role of concern is that of student governance. Focus on the role of the student
practitioners is on the historical and contemporary context of student affairs practice;
professional foundations and principles of student affairs practice; theoretical bases of the
profession; evolution of student governance; and the essential competencies for a student

affairs practitioner.

The chapter focusses on international, African, and South African perspectives on progress
made to date regarding the professionalization of student affairs practice. An understanding
of this evolution provides an essential context for understanding of today’s student affairs
programmes, services, events, and tensions. The following section highlights the historical

and contemporary context of higher education
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2.2 HISTORICAL AND CONTEMPORARY CONTEXT OF STUDENT AFFAIRS

PRACTICE

The first evidence of a student affairs professional role was incorporated into faculty duties
through the philosophy in loco parentis, meaning “in the place of a parent” (Nuss, 2003).
Thelin (2004) further argues that the doctrine of in loco parentis empowered colleges and
universities to manage students closely, as students were viewed in those times as

emotionally immature and requiring strict adult supervision.

Historically, student affairs work has always been the responsibility over the social, physical,
moral and spiritual well-being of students. However, helping students has not always been
the sole responsibility of student services professionals. With the advent of universities and
colleges, university presidents and members of faculty were directly involved in the daily
lives of students. Student affairs divisions were originally founded to support the academic
mission of higher education institutions and to foster the development of the student

intellectually, psychosocially, and emotionally (Nuss, 2003).

According to Rhatigan (2009) some writers (Bathurst, 1939) have pointed to antecedents of
student affairs in Athenian education, others (Cowley, 1940; Haskins, 1940; Kibre,1948,
Leonard,1956; Rait,1912; and Rashdall,1895) to universities in the middle Ages. However,
student affairs is an American phenomenon as chronicled in seminal documents such as The
Student Personnel Point of View, 1937 (National Association of Student Personnel
Administration [NASPA], 1989), and The Second Student Personnel Point of View,1949

(NASPA,1989).
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“The emergence of the oldest higher education institution, the university, as a distinctive
institution can be traced back to the High Middle Ages (sometime between the years 40 and
1500). However, in terms of social development, it was only in the second half of the 19"
century that universities began to admit women. Furthermore, it was only during the early
modern period — between the Renaissance and the Industrial Revolution - that the university

ado